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Education expectations for Professional Financial Planners 
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Executive Summary 

The profession of financial planning is still in its formative stages in Australia. There has been significant progress 

toward the professionalisation of financial planning in terms of promoting the value of advice and ensuring that 

financial planning revolves around the needs of the client first, and the development of strategy and financial goal 

setting. Financial Services Reform (FSR) established a regulatory framework for financial advice which laid robust 

foundations in a number of areas but has also hampered the development of professional obligation and 

individual commitment, in others.  

Recognition that financial planning is a profession has been slower to emerge from the community, and the last 2 

years have made this even more challenging.  

The next two years will be equally as challenging as we look to address the gaps in FSR and improve the financial 

services regulatory system so that it recognises and rewards genuine professional financial planning. The FPA 

will also continue to raise the bar, improve the model of professional regulation and enshrine professionalism in 

everything we and our members do. With this in mind the FPA has in the past three years developed and 

implemented a professional framework for financial planners with three key components: 

 

  

2009/ 10 will be the year that we address minimum 

education requirements for professional financial 

planners, establishing clear expectations well above 

those set out in Regulatory Guidance 146.  

 

In 2008/ 09 we introduced an improved suite of 

Professional Regulation, Continuing Professional 

Development (CPD) policy and a new compliance 

program for Principal members that all aligns to true 

professional financial planning practice. We will 

continue to improve those processes to enable a 

more proactive stance in monitoring conduct. 

 

In 2007/ 8 we introduced a new complaints and 

disciplinary scheme, and now have an active and 

increasingly successful Conduct Review 

Commission. 
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We want to ensure that new financial planners access education that appropriately qualifies them to respond to 

the professional, technical and ethical obligations of this highly skilled role. We also want to ensure the 

educational partners for the industry (both tertiary and vocational), respond to that challenge by embracing 

professional expectations, stepping beyond minimum legal expectations, through the adoption of a common and 

agreed core curriculum.  

We believe it is no longer sufficient to simply complete government mandated education and training 

requirements.  

Professional financial planners should be well qualified, experienced and competent to enable them to discharge 

their fiduciary obligations to the client and to discharge their professional obligations to the wider community. The 

FPA, along with the 118,000 Certified Financial Planners globally and affiliate professional bodies in 23 countries, 

refer to this as the Four E‟s: Ethics, Education, Experience and Examination.  

See Attachment 1 for a more detailed outline of the 4 E‟s. 

 

Education Expectations 

 

To ensure confidence in the education and capability of Australia‟s professional financial planners, the FPA is 

proposing for member and community consultation the following six education expectations: 

 

1. By 2015 we would like to see that all new entrants who wish to become professional financial 
planners have as a minimum a tertiary qualification in financial planning.  

The introduction of this will need to be considered and we will need to engage the education sector to 

deliver appropriate programs. We also need to address how we encourage, or enforce this requirement 

and will give consideration to including this in membership criteria of the FPA for new members joining the 

FPA after this date. It should be noted that all Certified Financial Planners are now required to be tertiary 

qualified.  

2. By 2012 we would like to ensure that most qualifying programs on offer through University or 
pathway qualifying programs on offer through Vocational institutions will be built on 
professionally aligned and commonly recognised curriculum.  
 
Beyond the RG 146 minimum national competency framework there is currently little coherence to the 
education available to entry participants. The FPA would like to engage the educational community to 
share the globally recognised curriculum framework for financial planning which is set out in Attachment 
2, and in collaboration, develop an Australian financial planning education system that meets our 
collective curriculum objectives. 

3. We want to work with the regulator, the government and the profession to develop an objective 

assessment mechanism that instils confidence in financial planner entry standards.   

 

This will require a substantial review of the current reliance on competency based assessment and the 

use of national standards (i.e. as currently in RG146) because we believe they have failed to deliver 

consumer or industry confidence.  
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4. By 2012 we believe that all newly qualified professional financial planners should undertake at 

least one year of full time supervised work in client facing activity before being able to hold 

themselves out as a financial planner.  

 

This experience could be concurrent with a study program or be included as part of a professional year 

(PY) component on the path to a professional designation program such as the Certified Financial 

Planner
TM

 program. 

5. By 2012 we expect that education programs designed for new entrant financial planners should 
provide a clear entry pathway to professional designation, and student membership (at least) of a 
professional body should become mandatory.  

Many students are unaware of the professional pathways and professional obligations that lie ahead of 

them when first entering the industry. Educators and students would benefit from clearer alignment and 

professional recognition for their programs beyond the national standards framework.  

6. By 2011 we expect that Continuing Professional Development (CPD) should include a mandatory 

component or program in ethics, and Australian Financial Services Licensees should dedicate 

resources and attention to the supervision of CPD to ensure it focuses on professional alignment, 

rather than simply compliance with RG 146.  

 

The FPA has articulated its expectations for CPD through our new CPD policy which became effective 1 

July 2009. This encourages a broader, more meaningful range of education. Most licensees and a 

number of educators have enthusiastically adopted this approach and we encourage all participants to 

support that shift in professional development. 

These expectations will lead to improved clarity of the education pathway so it would look as follows: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Expectations

1,2 and 3
Expectation

4
Expectation

5
Expectation

6

ωTertiary 
Education 
qualification

ωNational 
objective 
assessment 
model

ωProfessionally  
aligned 
curriculum

ωOne year of 
full time, 
client facing 
but 
supervised 
financial 
planning 
experience 
required for 
all 'financial 
planners' 

ωPotential  
internship or 
professional 
year options

ωEducation 
that clearly 
identifies 
links to 
CFP(R) and 
professional 
obligations.

ωStudent 
membership 
of 
Professional 
Associations

ωMinimum 
number of hours

ωMinimum ethics 
requirement

ωProfessionally 
motivated 
programs
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The FPA acknowledges that these goals can only be achieved with industry wide, government, regulatory and 

educational institution collaboration. As such we intend to: 

a. Establish an Education Council that will utilise the global body of knowledge to address a 

commonly recognised Australian curriculum as well as ensure professional alignment   

b. Involve industry to ensure programs meet the needs of employers and the industry 

c. Establish a career pathway for students and career changers. 

We welcome wide ranging debate on our education expectations, and would like to receive comments and 
responses from FPA members, the education community, and all key stakeholders. 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

We would like to formally acknowledge the significant contribution to the formulation of this paper by Keith 

Peel, Allan McKay, Dr Mark Brimble, Deen Sanders, Rebecca Murray, and the Future Financial Planners 

Council. 

 
  

Submissions can be made to the FPA by: 
 
Close of business Wednesday, 31st March, 2010.  

 
Please provide your feedback by email to: professional.standards@fpa.asn.au  
 
Feedback in an electronic format is preferred.  
 
However, should you wish to send in a written submission please write to: 
 
Professional Financial Planner Education Consultation  
The Financial Planning Association of Australia Limited  
GPO Box 4285,  
Sydney NSW 2001  
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Section 1 ς Current Situation 

Financial planning education is understandably embryonic in its structure and development in Australia. Emerging 

from education developed and delivered through the professional community it has only recently become more 

widely available in University environments.  

The dominant range of educational courses available to new entrants have been  designed to meet licensing and 

legislative requirements following the introduction of Financial Services Reform (FSR) and the requirement for 

entry based education to satisfy Regulatory Guide 146 (Licensing: Training of financial product advisers). 

In 2003 national competency standards were written to enable vocational education providers (Registered 

Training Organisations (RTO‟s)) and tertiary education providers (Universities) to have a standardised base of 

knowledge and skill assessment in place for those people required to become “financial product advisers”. This 

captured all market participants, irrelevant of their unique roles (financial planners as well as stockbrokers, CEO‟s, 

insurance brokers and even bank tellers) in a standardised assessment model that aligned to either a Certificate 

III or a Diploma on the Australian Qualifications Framework, dependent on the apparent complexity of the 

products being dealt with.  

At the time this was a significant step forward in standardising the entry level training requirements for industry 

participants, however it was apparent quite early that ASIC‟s insistence on the national standards model did not 

cater for the inadequate quality and policing controls that applied to vocational education at a State level and nor 

did it differentiate between products and process („financial planning‟ was captured in the same way „managed 

investments‟ were for instance, despite one being a process and a role, while the other is a product).  Combined 

with the natural compliance motivation of industry participants and the need to train a high volume of participants 

for initial compliance, there was commercial pressure to provide faster and cheaper programs that has led to a 

relatively incoherent field of programs that does not assist the new entrant, the industry licensee or the profession 

to differentiate quality financial planning education from generic financial product adviser education. 

A number of key issues underpin education in financial planning today: 

Regulatory Guide 146 

RG 146 has become the primary driver in determining content and outcome of education. We acknowledge that 

RG146 has met its intention to establish a minimum requirement of education in the industry however, the 

expectation that it would ultimately lead to an improved level of educated participant or that it would lead to an 

overall improvement in the quality of advice has not been delivered. Any individual who currently meets the barest 

minimum of training requirements is permitted to promote themselves to licensees as being qualified to provide 

comprehensive financial advice to retail clients. In fact, any individual can hold themselves out as a qualified 

financial planner, and meet the requirements of RG 146, in as little as several days, simply by completing a 

„diploma level‟ course (not even necessarily a full diploma) and passing a short open book exam.  

We have concerns about the quality of education, the quality of participant assessment and the appropriate 

differentiation of education for different market participants. We are also concerned that RG 146 establishes unfair 

expectations on those people entering the industry who believe themselves ready to provide advice after 

completing a short program. 

Consumers and the profession should have confidence that the adviser they are trusting with their financial future 

has a solid educational background, sufficient technical and practical knowledge and an ethical, professional 

orientation that ensures reliable, quality advice.  
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At present it is difficult for the consumer to identify appropriately qualified/educated professionals when seeking 

advice and it devalues the identity of those who should be genuinely able to identify themselves as financial 

planners.  

While we recognise that RG146 is intended as a starting point for a financial planner‟s education, clearly the 

minimum standards for entry are too low for consumers and the profession to have any confidence in. Consumers 

and the profession deserve to be able to rely on ASIC‟s authorisation that the adviser they are trusting with their 

financial future has a solid educational background, sufficient technical and practical knowledge and an ethical, 

professional orientation that ensures reliable, quality advice.  

The FPA‟s minimum entry standard for practitioner membership is one year experience, a Diploma in Financial 

Planning, as well as RG 146 and we consider it appropriate to further extend that expectation in the future to 

encourage all financial planners to have a tertiary qualification.  

 

Lack of a consistently applied curriculum  

Education in this area has been quickly developed in response to licensing and regulatory expectations captured 

in competency standards, rather than from a consistent base of a professionally aligned body of knowledge.  

This creates a lack of alignment between industry, the professional body and universities on what we should be 

teaching financial planners to know and do. 

The FPA recognises that despite having a globally developed body of knowledge and core competencies 

negotiated across the 23 country member community of the Financial Planning Standards Board, we have not 

previously been in a position to disseminate that to the educational community. We believe it is now vital to 

collaborate on the development of an Australian financial planning education system that is both professionally 

aligned and delivers on our global best practice financial planning expectations.   

 

Lack of consistent, objective assessment 

The environment of financial advice is dynamic and complex, yet our current regulatory practice assumes that 

relying on a low entry level of education will be sufficient to ensure financial planners have (and then maintain) the 

expertise to provide complex financial advice.  

Under the current arrangement, initial assessment of a financial planners‟ knowledge and skill is the domain of the 

educational institution. Commercial interests are aligned with volume of participants, and regulatory oversight is 

undertaken by a poorly resourced State system with little familiarity with the complex knowledge worker found in 

financial services. 

Regular and ongoing assessment and testing of a financial planners‟ knowledge and skills is considered the 

domain of the individual licensee whose appropriate risk management interests are aligned with meeting ongoing 

regulatory requirements (such as continuing comparison to RG146) rather than broader professional development 

and obligation.  

Not only does this create a lack of a transparent, objective and consistent national assessment framework, it also 

offers little in the way of robust quality assurance.  
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Quality of education provision and ASIC Register 

The feedback we have received indicates that there is clearly differential quality of providers in the market at 

present and little capacity for new entrants (or even experienced participants) to determine a program‟s quality 

from the approximately 600 listed offerings in 2008.  

The FPA has consistently supported the need for the ASIC register to have greater capacity for differentiation and 

for the assessment process to have greater capacity for nuanced reporting on quality of programs. We have also  

supported the need for ASIC to conduct regular and more detailed assessments of courses and course providers, 

to refuse registration or deregister courses that do not comply with the training requirements, and to require 

course providers to periodically re-register their courses or self-certify that their courses have been revised and 

continue to meet expectations. 

We recognise the diligence of the registration process and the improvements that have been made but since the 

inception of the ASIC training register in 2003 there has been one substantial review of programs in 2008 that led 

to a 50% reduction in number of programs, from a total of 587 in July 2008 to 252 just after the review in 

December 2008. However, it is now once again at levels of more than 440 programs with little improvement in the 

capacity for a new entrant to make an informed choice on quality. In addition, no matter how rigorous the initial 

assessment of a provider, ongoing quality of programs relies on delegated regulation by State Training Authorities 

who have little capacity to oversee individual providers and provide confidence to our industry. 
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Section 2 - Setting minimum educational expectations 

A clear and compelling vision for a higher educational standard of professional financial planners is needed if we 

are to make the transition from industry to profession and achieve higher levels of consumer trust.  

Based on feedback from the advice community, including licensees, university academics, practicing financial 

planners and the FPA this paper proposes the following six education expectations as the foundation for the 

future. 

Expectation One - By 2015 we would like to see that all new entrants who wish to become professional 

financial planners have as a minimum a tertiary qualification in financial planning.  

We believe that a degree qualification in financial planning should become mandatory as the minimum entry 

standard to a career in financial planning.  

The future professional financial planner aspirant will be likely to have completed a Bachelor‟s degree in financial 

planning.  Students with tertiary qualifications in other areas will be able to complete a shorter „conversion 

program‟ such as a Masters or Advanced/Graduate Diploma that contains this curriculum.   

Whilst we recognise the role and value of the vocational education community, University education provides the 

rigour and discipline to develop a broad-based foundational understanding as well as analytical and numerical 

competency to adequately prepare candidates for a lifelong career in the financial planning sector.  

Vocational education continues to be a vital industry partner for CPD and a key pathway for qualifying programs.  

A university educated new entrant to the financial planning industry will have well developed financial and 

analytical skills and technical understanding. They will have well developed critical thinking faculties and ethical 

questioning techniques which will prepare them for complex client relationships. 

It is our strong view that a university degree will never replace the practical client-facing experience gained from 

working inside a practice. The art of financial planning and client management is more complex and dynamic than 

can be learned in an academic environment. However a professionally aligned curriculum (see expectation 2) 

delivered at a tertiary level will ensure the industry produces new entrants with a strong and consistent analytical 

capacity and a breadth of commercial understanding, ready to be moulded in the field as successful financial 

planners.  This collaborative approach is also timely as the tertiary sector increasingly adopts work integrated 

learning (WIL) strategies and hence is increasingly open to, indeed actively seeking in many cases, engagement 

with the professions and professional bodies.  

Introduction will need to be considered appropriately, giving time for industry participants to adjust their 

educational goals and to allow the education community to develop appropriate offerings. Further, we need to be 

cognisant of financial planners who have been tested through the introduction of FSR, or through robust 

professional designation programs such as the Certified Financial Planner program. We may make the tertiary 

requirement part of FPA membership, we may look at other options. 

We are therefore vitally interested in feed back as to whether there is a need to require existing financial planners 

to undertake further examination, study, tertiary study or any study, and what process might be adopted, or 

alternatives that could be considered that would be practical and suitable, or necessary.  

We have suggested 2015 for introduction of this requirement and seek input and feedback on the most 

appropriate timeframe.  
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Expectation Two - By 2012 we would like to ensure that most qualifying programs on offer through 

University or pathway qualifying programs on offer through Vocational institutions will be built on 

professionally aligned and commonly recognised curriculum.  

Beyond a national competency framework there is currently little coherence to the education available to entry 

participants.  

The FPA recognises that despite having a globally developed body of knowledge and core competencies 

negotiated across the 23 country member community of the Financial Planning Standards Board, we have not 

previously been in a position to disseminate that to the educational community. We believe it is now vital to 

collaborate on the development of an Australian financial planning education system that is both professionally 

aligned and delivers on our global best practice financial planning expectations.   

The FPA would like to share with the educational community the globally recognised curriculum framework for 

financial planning, outlined in Attachment 2, and in consultation with the education community develop an 

Australian financial planning education system that is professionally aligned and reflective of global best practice. 

In 2010 we will establish an Education Council to further these objectives. Details are provided in Section 3. 

 

Expectation Three ï We want to work with the regulator, the government and the profession to develop an 

objective assessment mechanism that instils confidence in financial planner entry competence.   

 

As RG 146, relying on minimum competency standards, has failed to instil confidence in the knowledge and 

capability of participants graduating from that process, we believe a national assessment at a higher level, 

encompassing professionally aligned expectations of practice, is more appropriate.  

In addition there is a clear need for an objective mechanism for assessment of participants, potentially 

disconnected from the education delivery and independently run to provide industry and consumers with 

confidence about the veracity of the assessment being undertaken. 

This will require a substantial review of the current model of participant assessment and the use of national 

standards that have failed to deliver consumer or industry confidence, and should also incorporate a review of 

alternative assessment models that have been adopted or considered in other jurisdictions such as the option of a 

national assessment examination.  

We would like to work with the Government, ASIC and the industry to develop an appropriate objective 

assessment, with consideration as to how this might be implemented, who might the assessment be administered 

by and when it might be introduced.  

We also note that a national assessment process or set of standards could be applied for financial planners who 

are not tertiary qualified, but do have a CFP designation, or other such criteria. Again, we look forward to a robust 

debate on the criteria that could be applied for existing, non-tertiary qualified financial planners. 
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Expectation Four  ï By 2012 we believe that all newly qualified professional financial planners should 

undertake at least one year of full time supervised work in client facing activity before being able to hold 

themselves out as a financial planner.  

 

A typical future career path for graduates would involve initial employment as a graduate trainee within a financial 

planning business to ensure an appropriate client ready, professional financial planner.  

We believe that new entrants should learn the craft of financial planning through a dedicated period of on-the-job 

supervision.  

This experience could be concurrent with a study program (and therefore potentially an internship or work 

placement) or as professional year component on the path to a professional designation program such as the 

Certified Financial Planner program. 

An internship option might require that a graduate trainee would become attached to a senior adviser, preferably 

CFP accredited, who would act as a mentor, responsible for overseeing their technical and professional 

development.  

Whilst trainees might satisfy regulatory requirements to provide financial product advice, in our view participants 

should be placed in restricted roles until satisfaction of the professional supervision requirements and after being 

formally evaluated on technical competency and practice standards. 

The traineeship would entail practical experience in client facing activity, application of technical competencies 

and the demonstration of professional ethical practice by assisting the adviser or broader advice team to prepare 

client documentation and research advice recommendations. However, they would not be allowed to provide 

advice or see clients independently. 

A professional year component, covering ostensibly the same experience assessment would be an appropriate 

alternative for those participants who have completed an approved CFP qualifying degree.  Similarly, the period of 

an internship would also provide an ideal start to a professional designation program for people who have not yet 

completed an approved CFP qualifying degree. The CFP program requires completion of 3 years of experience, 

and a suitably supervised internship would meet the needs of the first year. 

This area of activity requires the development of a strong and supportive mentoring culture in the profession, an 

opportunity that will add value to the longevity, depth and positive support of new participants in the profession as 

well as provide an enormous opportunity to value the experience and wisdom of senior practitioners. 

The FPA‟s Future Financial Planners Council is addressing the opportunity of an Internship, and is looking at 

mentoring and professional support for practices who take on graduate trainees to ensure a productive and 

successful transition to the profession. In addition, the CFP program is already establishing a pool of mentoring 

leaders across the profession who are able to support current students of the CFP program. 

We welcome ideas and solutions as to how best graduate financial planners can secure their work experience, 

and what structure needs to be in place to ensure the right level of quality and outcome. 
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Expectation Five  ï By 2012 we expect that education programs designed for new entrant financial 

planners should provide a clear entry pathway to professional designation, and student membership (at 

least) of a professional body should become mandatory.  

While proposing educational expectations for an industry can galvanise support and influence minimum 

requirements, ultimately, education and professional engagement is the individual‟s responsibility.  

Professional financial planners take pride in developing their knowledge and understanding for its own inherent 

value and integrity.    

As with the 4 E‟s, education alone does not make a professional financial planner nor does it deliver quality 

advice. Education standards must be linked with higher professional standards, and professional commitment and 

a specific professional designation should become a „must-have‟ to differentiate those who have met with higher 

standards and obligations. 

The FPA believes that: 

1. Education is a foundation stone for professionals in that it provides specific knowledge and  skills and 

encourages an understanding of the value of professional development 

2. Education should become an entry mechanism to professional designation, along with being a component 

of a mechanism to maintain professional designation 

3. It should be mandatory to become a member of an accredited professional body to be able to hold 

oneself out as a professional financial planner. 

A Professional Association sets, maintains and enforces professional standards and provides an essential link to 

peer recognition, review and appreciation. Being a member of a professional association such as the FPA  

encourages members to attain and maintain certain levels of knowledge, expertise and practice that are invariably 

higher and broader than the minimum requirements of the law. 

We know that many students are unaware of the professional pathways and professional obligations that lie 

ahead of them when first entering the industry. It would seem that, despite an expectation in regulation (RG146), 

most providers do not introduce students to the FPA‟s Code of Professional Practice or the role of professional 

regulation and expectation.  

We believe educators and students would benefit from clearer alignment between educational programs and the 

profession and we can offer clearer professional recognition for their programs beyond the national standards 

framework.  
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Expectation Six  ï By 2011 we expect that Continuing Professional Development should include a 

component or program in ethics, and Australian Financial Services Licensees should dedicate resources 

and attention to the supervision of CPD to ensure it focuses on professional alignment, rather than 

simply compliance with RG 146.  

Ongoing professional development maintains the currency of a financial planners‟ education and skills. 

We believe every practitioner should adopt a continuous learning philosophy towards their own skills and 

capabilities. Ongoing professional development needs to develop the all round skills and awareness of modern 

planning professionals.  

The FPA has clearly articulated its expectations for CPD in the 2009 adoption of a new CPD policy and 

encourages a broader, more meaningful (both technically and professionally) range of education.  

Our aim is to advance professional development beyond the compliance regime and to encapsulate a more 

complete model of what it means to be a professional adviser.  

The policy aims to encourage members to: 

Á take personal responsibility for maintaining personal and professional knowledge, proficiency and 
confidence 

Á broaden the range and type of acceptable CPD activities undertaken 

Á take opportunities to reflect upon their professional practice 

Á participate in learning activities which meet the legal and ethical obligations of the profession 

Á pursue opportunities for engagement with the profession and the wider community  

The Professional Dimensions model set out below recognises that being a professional is more than simply being 

technically competent. It‟s about being a well rounded individual with ability to think critically and respond to client 

needs in a professional way and encompasses the following 6 streams: 
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Professional Dimensions as set out in the FPAôs Continuing Professional Development Policy 

 

 

While recognising that continuous development should encompass practice, business and client management 

skills, we believe the industry demands a heightened focus on and commitment to advanced technical knowledge 

and strategy. AFSLs have a strong role to play in resourcing, encouraging and monitoring a wider and richer 

variety of CPD for their financial planners, a variety that challenges their genuine professional development and 

not simply satisfies their licensee compliance obligations. 

Most licensees and a number of educators have enthusiastically adopted this approach and we encourage all 

educational participants to support that shift in professional development. 

 

  

ωThe technical, legal , product and industry knowledge that it 
takes to advise clients and run a business

Capability 

ωAll the skills and knowledge that go into making good, logical, 
informed and client-centred decisions 

Professional Conduct 

ωThe skills of how to process complex information and create 
new solutions 

Critical Thinking 

ωSkills in developing others and yourself ςthinking about the 
professional and personal needs of others as well as your own

Reflective Practice 

ωEngagement with profession, the industry and peers in ways 
that instil consumer confidence 

Interdependence 

ωSkills in building professional relationships and improving 
professional performance and client outcomes 

Attributes and Performance 
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Section 3 ς Collaboration among the industry, ASIC, Government, the profession and the 

education sector 

 

The FPA acknowledges that these goals can only be achieved with industry wide, government, ASIC and 

educational institution collaboration.  

As such in 2010 the FPA will undertake the following:  

1. Establish an Education Council to bring experts together to: 
 

a. Facilitate a consensus view on an appropriate model of curriculum for Australian financial 
planners, based on the established global body of knowledge and ensuring alignment with 
professional designations.  
 

b. Assist in the development of a collaborative tri-partite approach to delivering best practice 
financial planning programs in conjunction with industry.   
 

c. Monitor the delivery of financial planning programs. 
 

d. Develop career pathways, and graduate qualifying pathways, to meet our overall objectives 
 

The proposed council will be representative of all stakeholders, however have a focus on those with educational 

expertise.  The council will be open and transparent in its operations with a clear charter and performance 

objectives.  It will consult widely in its endeavours and engage in research to inform this while leveraging the 

existing knowledge, materials and frameworks.  The specific size, composition and structure of the proposed 

council will be advised in due course, however we are interested in suggestions in this regard. 

We will seek nominations for the Council after our consultation process has closed, in 2010. 
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Engaging the tertiary sector 

Universities have a crucial role to play in influencing the educational standards of the financial planning industry 

and providing a conduit for the supply of talent to the sector.  It is argued that there is much to be gained from 

developing a stronger, collaborative relationship with the tertiary institutions and that it is imperative that we create 

a flourishing academic and intellectual basis to the advice industry.  Licensees and universities can form valuable 

intellectual partnership to cultivate advice excellence and higher standards inside practices.  Dealer groups may 

benefit enormously from the contribution of financial planning academic staff on areas such as research projects, 

technical roadshows and conferences and professional development to dealer group technical teams and the 

adviser force itself.   We need a culture of scholarship inside licensees to demonstrate the values of educational 

excellence, creative and critical thinking.    

Stronger relationships with the tertiary sector will assist in this regard, and in particular will provide benefits in 

terms of: 

Curriculum development and delivery 

¶ The educational expertise and resources of the tertiary sector to develop, deliver and continuously 

improve Australian Financial Planning Degrees. 

¶ Develop a robust pool of educational research on financial planning education, standards and outcomes 

that informs future debate and development. 

¶ Development of other programs for the sector that relate to (for example) business processes and 

management and other roles within the sector (eg para-planners).  This also incorporates other formats of 

delivery to enhance accessibility for professionals and practice principles. 

 

Promotion of the profession as a career choice 

¶ The development of a larger and engaged group of financial planning academic staff that will work with 

industry and the professional body to promote careers in financial planning.  This will engage the brands 

and marketing efforts of the universities to work with the sector to develop the supply of talent to the 

industry. 

¶ The development of more financial planning degrees across the country with increased coverage of the 

population in terms of accessibility. 

 

Enhancing scholarship in financial planning 

¶ Increasing scholarship in financial planning will serve to promote the growth of the pool of financial 

planning academic staff and provide the sector with access to robust research in relation to various 

technical, educational and other areas of industry. 

¶ There are significant opportunities for academic, collaborative and industry led research in the financial 

planning domain that will only expand as the industry develops.  Tertiary institutions with their expertise, 

resources, facilities and student researchers are well placed to develop this in conjunction with the 

industry. 
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¶ The global Financial Planning Standards Board (FPSB) community, of which the FPA is a key affiliate, 

may be able to facilitate research across country and professional domains. 

¶ It is worthy of note that there is a comparative lack of research on various elements of the sector in 

comparison to other established professions such as accounting, law and nursing.  This is in part due to 

the youthfulness of the profession and the related small numbers of academics in the area.  It is argued 

that both of these need to be improved to achieve the goals of the industry.   

¶ There are various ways this can be achieved and we are interested in suggestions on strategies for this. 

 

Curriculum 

Global best practice is well defined for what a financial planner should know and become capable in advising on. 

The Financial Planning Standards Board advice model is an internationally-recognised methodology for strategic 

financial advice capability. It covers six core areas of knowledge necessary to understand a client‟s current and 

future financial situation, as well as process skills capabilities required for modern financial advising practice.   

 

 

These areas encompass traditional advice strategy fields well traversed by financial planners, such as investment 

planning, retirement planning, and risk management. Additionally this model embraces critical drivers of an 

integrative strategy such as tax planning, financial management (cash flow management & debt management) 

and estate planning, to from a comprehensive model of strategic advice.  
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This foundation is driven by a robust practice process for applying technical knowledge to client issues and 

situations, covering the three stages of advice strategy development – data collection, data analysis and data 

synthesis.  

 

Consumers need and deserve to understand what any financial planner is qualified to advise on and how and why 

they broadly develop their recommendations.  To date however, it is unclear as to how the existing programs have 

been developed and a desktop analysis reveals a lack of consistency amongst them.  A universal core curriculum 

of reasonable breadth and depth, supported by a professional accreditation such as CFP, to meet these 

standards on an ongoing basis is the essential foundation to gain this public trust and recognition. 

The FPA has a curriculum framework, set out in Attachment 2, developed through formal job task analysis and a 

robust professional body of knowledge as part of globally negotiated and long established CFP education. 

However, this foundation would benefit from moulding to Australian practice environment with the input and 

imprint of working academics, with consideration of the solid grounding of the existing FPSB global best practice.  

This demands a robust and consistent academic program and curriculum where all universities collaborate and 

contribute to the development of a strong Australian financial planning identity.  

The first step in this process is to establish a representative educational council to respond to this challenge in an 

informed and transparent manner with the outcomes of future students and the industry in mind.  We propose that 

such a council be formed and a charter for it be developed to achieve this goal.  We are interested to receive input 

into the proposed mechanics of such a council, spread of membership and views on the process of collaboration 

in refining an Australian curriculum. 

 

Industry wide collaboration 

Delivering higher quality outcomes to consumers by establishing higher educational expectations is not solely the 

responsibility of Universities or the professional body. 

Australian Financial Services Licensees (AFSLs) have the most significant opportunity to influence educational 

outcomes and quality through their own practices. AFSLs can quickly adopt the practices proposed here in this 

paper and drive them into their businesses and practices to achieve better outcomes. 

AFLSs can influence the career development of a financial planner through the following core actions: 

Á the structure and delivery of formal work experience, supervision and internship programs and career 

development pathways of planners 

Á introduction of formalised annual testing of planners in their networks to reach acceptable levels of 

capability and skill, possible based on a national assessment standard in due course 

Á provision of high quality technical seminars and strategy development forums to enhance the strategic 

skills of their planners 

Á the development and delivery of specialised educational courses and testing in areas such as risk, debt 

management and gearing strategies  

Á Alignment of education and CPD with professional obligation, and the need to commit to individual 

professional membership. 
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Á Engagement with the education sector on a variety of exchanges to deepen relationships for mutual 

benefit. 

 

 

Career pathways 

 

To attract the best and the brightest new talent to this industry it is imperative to create a planned professional 

career path, from university through to professional planner and on to senior partner or business owner or 

potentially a senior adviser within a salaried channel. 

While educational qualifications are important in shaping quality professional advisers, on-the-job training and 

experience is even more influential in shaping and growing a highly skilled and capable professional workforce.  

Every new graduate entering this profession should expect to be presented with a clear pathway for developing 

their careers through stages of personal growth and educational knowledge. Career planning and development is 

inadequate in most Australian practices. There is a need for a mentoring culture in the profession and a current 

dearth of much-needed mentoring skills in the advice industry.  

In addition, clarification of typical career paths can be used to promote careers in financial planning and inform 

potential new entrants (including career changers) of the opportunities that exist.  Such material is also critical for 

tertiary providers and other recruiters to have access to in order to effectively promote their programs (and hence 

the sector as a career).  This is particularly relevant given the well developed materials that other professions that 

compete with financial planning for talent have. 

The challenges facing the industry are significant and will require an industry wide approach involving the tertiary 

sector, Government, ASIC, AFSLs and financial planners. The FPA will play a lead co-ordinating role to convene 

the right expertise, and work toward common objectives and solutions. 
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Attachment 1 

The Four Eôs of a Financial Planner 

The FPA views the professional development of the individual adviser in four core dimensions: 

 

 
 

 

The capability to be a competent, well-rounded adviser – an individual able to generate intelligent, logical and 

secure strategies for clients that improve the client‟s financial and lifestyle position – is complex and multi-faceted.  

 Education is a foundation stone. Every adviser needs to develop and maintain a level of knowledge about the 

fundamentals of advice: the financial system, tax, superannuation, Centrelink, risk management, as well as the 

spectrum of financial products available in the market.  

Yet an education alone will not transform an industry to a profession or necessarily produce better quality 

outcomes. 

Experience is a vital part of learning and growth. Most advisers learn today on-the-job, through working on client 

matters. Experience of sitting in front of a client and explaining a particular strategy is difficult to replicate in any 

educational environment.  

The personal character of an adviser is also vital to their capability. Financial advisers who have the capacity to 

make recommendations with a strong ethical understanding of their advice will work harder to ensure their advice 

is truly appropriate and valuable to clients.  

Finally, all individuals need the support structures to test their own understanding, knowledge and abilities on a 

regular basis to ensure they see a progression in their capabilities. Periodical examination and testing of 

competencies and abilities will improve the quality of the individual financial planner and enhance their likelihood 

of producing better outcomes for clients. 

 

 

 

Ethics

Experience

Education

Examination

Education – the formal academic qualifications, technical 

competencies knowledge and capabilities  

 

Ethics – the capacity of the individual to make decisions in the 

best interests of the client at all time 

Experience – the practical, on-the-job learning and skills 

development  

Examination – the systematic and regular monitoring and 

testing of knowledge and capabilities to ensure expertise is 
maintained  
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Attachment 2 Curriculum 

 

 


